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Abstract 
Contextualized Grammar I and II courses for English Language Teacher Education programs in support of preparing 
teachers to teach in a rather constructivist and communicative language learning environments. This present study 
aimed at understanding pre- ammar learning experiences in terms of 
how grammar was studied/ taught in their classrooms and their opinions on the content and delivery of 
Contextualized Grammar I course in comparison to their previous grammar learning experiences. Ninety-eight first 
year students who were taking Contextualized Grammar I course participated in this study with their written 
responses answering the two research questions mentioned above.  
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1. Introduction 
In 1997, Petrovitz 
seems to be still valid in that traditional way of teaching grammar is often carried out through the use of 
an exercise consisting of a series of non-contextualized sentences  (p. 201). As he further articulates, in 
traditional grammar teaching and even in so called progressive discourse-based teaching of the grammar, 
students may develop the impression that the use of a particular verb tense is dependent not 
upon the intended meaning of the speaker, but rather upon a purely formal co-occurrence 
relationship between certain verb tenses and certain expressions or grammatical forms. 
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Thus, tense usage is perceived as a system of rules dependent on lexical or syntactic 
parameters, rather than on semantic considerations (p. 203). 
 
The relationship between semantics and grammar teaching and learning in relation to contextualization is 
most obvious when classroom teaching is considered simply because it is where grammar rules meet 
semantic explanations. As such, recognizing that grammar cannot be taught or learned devoid of a context, 
it is often argued that cultural materials provide us with opportunities to practice grammatical structures in 
a natural way (Frantzen, 1998). 
 
Contextualized grammar teaching is considered to be a brain-child of functional/ notional approaches to 
mmaso 
(2005) and then exemplified by Arikan (2009), every attempt to teach grammar must be accepted as a form 
of contextualized grammar instruction simply because language cannot be considered as detached from a 
ies & Pearse, 2000: p. 206). However, the term 
contextualized grammar instruction as we come to use today refers to teaching grammar in close 
relationship with semantics and discourse with a belief that the use of grammar rules or grammar points 
must be studied and understood as particularities changing in context especially with speaker intention.  
 
Contextualized Grammar I and Contextualized Grammar II courses for English Language Teacher 
Education programs in support of preparing teachers to teach in a rather constructivist and communicative 
language learning environments. The new curriculum declares the content of this three-credit course as 
 
 
by means of these structures, analysis of language structures within the framework of a 
context so as to establish relations between form and text type, production of advanced level 
 
 
Research on the effectiveness of these courses is yet scarce is Turkey because of which this current study 
aimed at finding answers to the following research questions: 
1. What are pre-service 
of how grammar was studied/ taught? 
2. How do pre-service English language teachers see Contextualized Grammar I course in 
comparison to their previous grammar learning experiences? 
2. Method 
In 2011-2012 school year, 98 first year students who were taking Contextual Grammar I course offered at 
Akdeniz University, Faculty of Education, English Language Teaching Department participated in the 
study. The first author of this paper was responsible for the content and the delivery of the course while 
the second author worked to find the instructional materials that could be used in the course along with 
analyzing the data with the first and the third author.  
The data were gathered through a free-writing task guided by two separate questions as follows: 
1. Describe your previous grammar learning experiences. 
2. Describe your grammar learning experiences in Contextual Grammar I course by focusing on 
how, if any, it differs from your previous grammar learning experiences. 
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As a new instructional application, the course followed a context-based approach to grammar rules in 
which the students were exposed to numerous dialogues and texts taken from authentic materials and real-
life communication. Upon receiving these oral and print texts, the students were given time to focus on 
study was followed by classroom discussion of these in relation to how grammar rules can be worked out 
through these materials. As a follow up, the students were asked to complete a series of traditional and 
contextual grammar activities during which they could discuss speaker or author intention, form and 
meaning relationships.  
 
As for the data analytical procedures, thus, prior to the instruction of Contextual Grammar I course, 
were collected and these narratives were analyzed so as to understand the key features of their previous 
grammar learning experiences. The same procedure described above is repeated, this time asking students 
to comment on their learning experiences in Contextual Grammar I course they had completed. They were 
asked how grammar teaching and learning differed in this course in comparison to their previous learning 
environments. 
 
chers separately 
who coded each meaningful unit of information that could serve to answer the research questions set. 
examined again to reach a sensible c
opinions were then tabularized through frequencies and percentages.   
3. Findings 
1. 
(34.28%). It can be inferred from this leading item that EFL teaching in primary and secondary education 
is mainly based on deductive grammar teaching whi
 
 
Table 1.  
 
Items f % 
The focus was only on the learning of the grammar rules 24 34.28 
The same grammar topics are taught recurrently 14 20 
The system is based on rote learning 11 15.71 
Traditional grammar is tedious  9 12.85 
The teacher/system mainly focuses on grammar rules 8 11.42 
Grammar rules are not associated with meaning 3 4.28 
The same system is going on in university/preparation classes 1 1.42 
 
Contextual Grammar I course. Results show that learning about 
grammar rules from a contextual grammar perspective has positive associations for the students who were 
taught in this course. First of all, the concept of contextual grammar is new to these students since, as they 
claim, they did not know the difference between grammar and contextual grammar prior to this course 
(10.52) although they state that this course has made many grammar topics (5.96%) and terms and 
concepts (4.91%) available to them. For the students, contextual grammar is a whole different perspective 
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(24.55%) mainly because for these students each grammar rule in use has multiple meanings (12.62%) and 
contextual grammar is more enjoyable and activating compared to traditional grammar learning (10.17%).  
 
Not only these activities are found to be enjoyable and activating, they are also found to be quite useful 
reness in that, with the 
help of this course, they come to realize that just learning the grammar rules is not enough for 
communication (2.1%) because body language and grammar rules work together in creating meaning 
(3.15%) all of which support their view that contextual grammar is more comprehensive and inclusive than 
rule-based grammar in terms of communication (2.1%). earning of contextualized grammar in a 
more easier manner than traditional grammar (1.75%) may result from s feelings and 
increasing interest in the content and delivery of the course. However, some of the students regard 
contextualized grammar frightening since it is different than traditional grammar teaching (2.45%). The 
fact that the course encourages students to do research (1.05%) may have an influence on some 
positive feelings in this course.      
 
Table.2    
 
Items f % 
Contextual grammar is a whole different perspective. 70 24.55 
Each grammar rule in use has multiple meanings. 36 12.62 
 30 10.52 
Contextual grammar is more enjoyable/ activating. 29 10.17 
We learn how to use grammar rules in daily spoken language. 26 9.11 
The activities and exercises done during the course are quite useful. 25 8.77 
I have learnt the grammar topics that I have not seen before.  17 5.96 
I have learned many terms and concepts during the course. 14 4.91 
Body language and grammar rules work together in creating meaning. 9 3.15 
It is frightening since it is different than traditional grammar teaching. 7 2.45 
Just learning the grammar rules is not enough for communication. 6 2.1 
Contextual grammar is more comprehensive and inclusive than rule-based grammar. 6 2.1 
Learning contextualized grammar is easier than learning traditional grammar. 5 1.75 
The course encourages students to do research. 3 1.05 
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4. Discussion and Conclusion 
This study found that 
rules in a traditional format and learning about grammar rules from a contextual grammar perspective has 
positive associations for the students who were taught in this course. Stu
 opinions about a new course are important to understand how content (in our 
case, English grammar) is taught in our primary, secondary, and foreign language preparatory schools. 
Findings related 
show that traditional grammar teaching leaves no room for contextualization. Furthermore, it can be seen 
that such teaching style lacks creativity and imagination due to its tedious and repetitious structuring of 
grammar courses since the system mainly focuses on only grammar rules, rote learning and teaching same 
topics recurrently. On the other hand, it can be deduced from Table 2 that students learn not only 
grammar but also how grammar and meaning change in terms of the context of the language it is used, 
and thus contextual .  
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